
 

 

 

Abstract—The correct use of a foreign language is based on 

receptive and communicative skills. Within the communicative skills 

is writing which needs certain elements for its realization, among 

them time and effort on the part of the students and of teachers?  The 

present work is carried out by 256 young students who present 

shortcomings in the grammatical and evaluation elements used by the 

institution within the written compositions that they perform as part 

of the final exam of each semester. Although, there are differences 

between the intervened groups due to the methodological strategy 

implemented in a sequential way, this time the feedback, it does not 

manage to cancel the production of errors more if they decrease their 

presence within the grammar and evaluation elements. Therefore, it is 

important to develop teacher’s feedback and manage students' 

emotional intelligence. 
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I. INTRODUCTION 

   At present, people choose to study the different languages 

for professional or personal reasons. In relation to the English 

language, it must be considered as the scientific language [1], 

because researchers, teachers and students write their works in 

this language for their dissemination. 

Due to the demand of some components for its realization as 

for example the grammatical elements and indicators of 

evaluation, which are acquired by means of the practice and 

the time employed by the people involved in the process of 

teaching the language. In this line, are Watcharapunyawong 

and Yusaha [2] who say that the ability to write is difficult to 

be assimilated. 

And of course, it must be considered that there are 

difficulties that the student must face and overcome in the 

process of learning the language that he has chosen to study it. 

As García [3], points out "students come to university with no 

experience in writing in a foreign language" (p. 27) because 

writing isolated or in-context sentences does not mean that 

they can write correctly. 

From the above, it is possible to formulate the research 

question "what are the main problems in English writing?". 

This based on the problematic revision of the previously 

reviewed works, in addition, a problematic analysis of the 

students of the specialized Department of Languages. All this 

together allows rising as goal objective: Identify the 

shortcomings in the writing of the semester final exams. 

 

 
1, 2 Universidad Técnica de Ambato. 

1.1. Evolution of the English language 

The English language is used for researchers, teachers and 

the public to publicize their work, so per Rajadell [4], it is in 

second place at the language level. For this reason, the United 

States (USA) and the United Kingdom (UK) are used as 

references for teaching English. 

 For this reason, it is taken as a reference for its study a 

point in time. And is that "it was from World War II that 

English gained popularity and was promoted as the main 

foreign language" ([5] p. 448 in the USA. A summary of the 

most relevant dates while diffusion of the English language as 

a foreign language (FL) is presented in the Strength Through 

Wisdom report, 1979. It was shown that Americans and 

Americans had limited communication skills in the field of 

foreign languages [6]. 

 English language was promoted through the United States 

Congress through the document known as Goals 2000. That is, 

the foreign language was included in the subjects in which 

students had to prove to be competent [7]. Subsequently, the 

document known as Standards for Foreign Learning: Preparing 

for the 21st Century [8] which referred mainly to "what 

students know and are able to do" (p.1) In other words, the 

human being is privileged rather than the content to be 

covered. On the other hand, in the United Kingdom, the year 

1995 was taken as a reference because there was the incentive 

for studying foreign languages were initiated [9]. After that, it 

would be added several documents that promoted its diffusion 

and study. 

 Namely, the Council Resolution, March 31th, 1995, which 

is on improving the quality and diversification of the learning 

of language teaching in the education systems of the European 

Union (EU) This document states that students should have as 

a rule the possibility of learning “two languages of the union 

other than the mother tongue " [9] (p. 518). In addition, the 

studies of foreign languages were managed at various times 

over time, due to the ease of mobilization and contact of 

people with foreign languages. Finally, the Barcelona 

European Council proposes "... to promote professional 

qualifications and mobility in the European Union ..." [10] (p. 

259), because of the growing demand for people to learn 

languages. 

 Each person has their own way of acquiring a second 

language. A very general definition would be "it is the process 

of learning another language after the first language has been 

acquired" [11] (p. 14), this concept can be applied to both a 

second language and a foreign language. At the beginning of 

the 1970´s, researchers have dealt with the issue of second-
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language acquisition, so they were interested in studying both 

the differences and the similarities between the first language 

and the second language. And they came to establish that the 

acquisition of a second language was affected to a different 

degree by the mother tongue in the process of acquisition of 

the second language [12]. 

 In 1942 the US government convened fifty-five universities 

to attempt to develop programs and methods for teaching 

languages [13]. The methods were the following: the silent 

method, lingual audio, cognitive code, total physical response, 

suggested [14]. While in the European Union the methods 

were developed: grammar translation, direct method, natural 

approach, communicative approach [15]. Each method has 

contributed to the learning of a foreign language at various 

points of time and its contribution has been and will be 

important within the language study. According to Muñoz-

Basols [16] are the following: the narrative text, expository 

text, argumentative text, journalistic text, advertising text, 

legal and administrative text, scientific-technical text. Each 

text has its own characteristics and pre-determined level of 

study of the language learning. 

During this process, it is common to observe that students 

make different mistakes. The classification of errors can be 

distinguished from Odlin [15], which maintains the challenge 

of Error Analysis (EA), which categorizes the error committed 

by a student in his/her communication process. The EA makes 

possible to distinguish between inter-linguistic errors which 

are "attributed to the native language" and intralinguistic errors 

are "those of the language that is being learned and which have 

no relation to the mother tongue" [17] (p. 92). 

There are several classifications of errors, which obey both 

the objectives of the researcher and the context in which they 

are studied. In relation to the grammatical component Terrel 

(1991) cited by Mestre [18] mentions that within the 

communicative competence the grammatical part is important. 

Within the reviewed works that are presented: The University 

of Jaén, on the skill written in English. And among the results 

had found them, we had that university students have problems 

in the handling of verbs, adjectives and nouns. Likewise, an 

Iranian study on some grammatical elements [19] was found 

and among the mistakes that students made were the handling 

of articles, verbs, prepositions, pronouns articles (they are part 

of the determinants). Each work from its different approaches 

agrees that the grammatical elements are difficult to handle in 

the written skill of the English language. 

On vocabulary, there was no correct management of English 

structures coupled with the lack of motivation for writing in 

English [20]. DEDI students done especially descriptive 

compositions. Like the work of Emmaryana [21], who worked 

on grammatical errors. On the other hand, as far as the 

organization in general are disordered, because there is no 

logical sequence and the main idea is not supported with 

secondary ideas it does not provide sequential details. The 

classification of errors is based on errors of location, 

description, hypotheses, research on communication effects 

and didactics Spillner [22], from what can be inferred that: the 

grammatical elements are the main problem that we must be 

taken into consideration for studying a language. Tan [23] 

concepts that agree with Chan [24] mentioning that 

grammatical errors are within the ten mistakes made by 

Chinese students. 

It is common to see that from composition to composition 

there are "the same mistakes that are made by the student again 

and again" [25], which indicates the absence of teaching 

strategies for writing, which in this case would be taken as a 

failure in the development of this skill in learning. As for the 

elements of evaluation, they are determined by the Department 

of Languages based on its curriculum. Namely, it’s spelling 

and punctuation, organization, fluency, grammar and 

vocabulary. [31] Also, within the grammatical elements are: 

nouns, verbs, adjectives, adverbs, determinants, prepositions, 

pronouns, conjunctions, and exclamations [26]. 

II. METHODOLOGY  

The present research work is based on the socio-critical 

paradigm, as Popkewitz & Fendler [27] said that stating that 

the integration of all participants is basic to find solutions to 

the problems. In addition, the work has a quantitative approach 

because it contains numerical data that will serve to contrast 

with the hypotheses ([30]. And the necessary elements to 

develop the research under the descriptive approach [28], 

since the results obtained by means of the questionnaire 

elaborated and validated for the present work are presented. 

The design is pre-experimental since it counted on the 

participation of students assigned by secretary to the respective 

parallels. 

As for the literature reviewed, there are [19], [20], [21] and 

[24]. These works have contributed significantly to the search 

for answers to the failures of the students of the Language 

Specialist Department, which must get the requirement to 

approve a foreign language in order to be able to graduate 

students from their respective careers [29]. 

The Specialized Language Department (DEDI) attends an 

average of 5000 students per semester in the different foreign 

languages, English language is being the most demanded by 

students whose ages range from 18 to 22 years. And it is 

through their collaboration that they wanted to identify their 

shortcomings at the time of writing. As writing is a skill that 

demands time and effort, the present research has been carried 

out in three levels, Beginner A1, Elementary A2 and Pre-

intermediate B1 in the DEDI at Technical University of 

Ambato. 

As for the students who participated in the present work we 

have worked with two independent groups of students, who 

had written compositions of the final exam of each semester. 

Namely, the intervention group consisted of 123 students 

without replacement, and the control group by 133 

independent students at different levels of control. 

For the collection of information regarding the development 

of writing skills, a questionnaire was developed, which 

contained structured questions, closed-ended questions, 

multiple-choice questions about students' perceptions of 

Teaching of the skill, the work of the teacher and the 

performance of the students when they carry out their written 

works. The present instrument had Cronbach's alpha of 0.836. 

A pilot test was carried out on 38 students of similar 
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characteristics to the students participating in the research 

work within the same department which allowed improving the 

instrument in relation to the formulation of questions to make 

it easy for students to understand. 

III. RESULTS 

The most relevant data obtained in the two moments of the 

investigation are presented. Through the questionnaire 

elaborated it has been possible to gather information regarding 

the students 'perception and teachers' performance in the 

development of written compositions. 

It has been possible to establish that 53% of the students’ 

state that the grammatical errors affect their written work 

despite the work carried out by the teacher in classes. In 

addition, they state that their shortcomings are not recent, but 

rather have been scarce since their secondary education. And 

because of this weakness, they generate a desire to improve 

their performance by performing the different written works. 

The students state that per the freedom of teaching, the teacher 

establishes when and the time to be used for the preparation of 

written works that are established in the guidebook used at 

different levels. Fig. 1 

 

 

 

 

 
Fig. 1. Motivation towards written exercises at all three levels 

 

Teachers should consider the different learning styles of 

students, so that teachers should use different methods or 

techniques to encourage the development of written work. As 

well as, the way of realize them either individually, in pairs or 

in groups always with the aim of motivating intrinsically and 

extrinsically to the students. 

It was found that the teacher in use of the freedom of 

professorship chooses how to provide the qualification of the 

written works. Among the most used are symbols and codes 

previously socialized with students, or personal corrections for 

their students in grammar and evaluation indicators used in 

written compositions. 

 
TABLE 1. EVOLUTION OF THE WRITING PROCESS IN THE THREE LEVELS. 

 

 

From the tabulation of errors were found in the written 

compositions of the students in the different levels. It was 

possible to establish an average of errors in each one of the 

established elements. From the data obtained it has been 

possible established that the students of the DEDI do not have 

a uniform performance in the management of the different 

elements present in the composition since their management 

differs from level to level. 
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Fig. 2. Elements with fewer errors. 

Source: Compositions of the final exams of each level. 

 

As can be seen, the implementation of feedback has been 

significant in the handling of grammatical elements, as it has 

been possible to reduce the number of errors present in each 

level. Although it has not been achieved uniformity in all, if it 

has been possible to improve the performance of the students 

through the intervened levels regarding subjects and verbs in 

the levels Beginner A1 and Pre-intermediate B1. 

The elemental level A2 presents a decrease of errors in all 

the grammatical elements even though they have not been able 

to eliminate them, since they are considered like part of the 

process of learning of the language. And in the Beginner A1 

level it has managed to reduce the errors in the elements 

present in table 1. 

IV. CONCLUSIONS  

At the end of this research process it was possible to 

establish the following conclusions: The presence of errors in 

the different grammatical elements has been detected in the 

compositions of the final examinations carried out by the 

students of the three intervened levels. From the data obtained 

it can be established that there is no homogeneous 

management of the same by the students. However, a good 

management of these elements was already indicated by Tan, 

when he makes the classification of the thirteen errors. 

In the Beginning, A1 level, difficulties have been 

encountered in the management of adverbs. In this line the 

work by Chan indicates that difficulties were encountered in 

the handling of adverbs and prepositions. In the Elementary 

level A2 positive results were obtained in the decrease of 

errors in all the grammatical elements. And in the Pre-

intermedia B1 level were found shortcomings in the 

management of determinants and pronouns. It’s related with 

the work of Taghavi. 

In relation to the evaluation indicators used by the 

Specialized Language Department, progress has been observed 

in most of them by the students during the three intervened 

semesters. 

It should be noted that the vocabulary that is used coincides 

with the work done by Diez-Bedmar, since in the Beginner A1 

and Elementary A2 level there is a limited use of it. This was 

detected and based on the practice of a part-guided 

composition of teachers. This is an indicator that it must be 

implemented because otherwise it would be part of the work 

carried out by Ningsih in which it is pointed out that there is 

weakness in the management of the vocabulary added to the 

desmotivation on the part of the students to carry out the 

written works. 
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