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Abstract: English, a global language, is the most popular communication tool which is used as a lingua franca. 

For nursing students it is necessary to have a very wide range of stimulating activities developing communicative 

competence and performance. This study presents an investigation into the effects of implementation of audio-

visual material into the teaching and learning process as well as its impact on communication evaluation and 

testing in intermediate learners of English at Jessenius Faculty of Medicine in Martin, Comenius University in 

Bratislava, Slovakia (JFM CU). Two groups of twenty first-year students participated in the same teaching unit 

and fulfilled the same communicative tasks. Group one (G1), however, learned without the help of audiovisuals, 

whereas group two (G2) used audio-visual aids. After two weeks, students took a communicative language test in 

order to assess their linguistic and communicative competences. The results of the communicative test supported 

our hypothesis that audio-visual materials enhance English learning. 
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1. Introduction  

1.1. Communicative Language Teaching  

The central theoretical concept in communicative language teaching is “communicative competence,” a term 

introduced into discussions of language use and second or foreign language learning in the early 1970s [1, 2, 3]. 

Thus, the emphasis is no longer on linguistic accuracy, vocabulary and grammar, but on the ability to function 

effectively through communication and discussion in the target language in particular contexts of situation [4]. 

One of communication teaching methods is the usage of visual aids. Places, objects and people are presented 

through pictures and the students have to learn to work with them. Andrew Wright in his monograph Pictures 

for Language Learning stresses that visual material contributes to interest and motivation; a sense of the context 

of the language; and a specific reference point or stimulus [5]. 

However, it is necessary to stress that visuals should be subjected to some criteria for assessment of their 

value. The problem concerning the usage of audio-visual aids as a source of information is connected with 

student’s visual literacy. It means that students are not always critical to visual information, nor understand how 

to interpret it. Being critical in interpreting pictures as a source of information allows one to analyze as well as 

synthesize images and information [6]. Thus, teaching all four skills needs to include visual aids in innumerable 

ways. Pictures no longer exist to entertain or illustrate, but they communicate in the way that we have to see, 

understand and use them. Only when an individual is conscious of the message, intent and the meaning of 

visuals, is he or she visually literate. Without knowledge of how pictures function in the visual communication 

process a human being becomes a subject of a one-way communication, a communication without any 

possibility to respond [7, 8]. 
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1.2. Communicative Language Assessment  

The central theoretical concept in communicative language teaching is communicative competence and 

performance. Canale and Swain chose the term ‘communicative competence’ to refer to the knowledge of the 

rules of grammar, and sociolinguistic competence, or knowledge of the rules of language use [9].  According to 

the scholars’ definition, an individual cannot directly measure competence because only performance is 

observable. Put in another way, communicative testing cannot be only focused on what the student knows about 

the second language and about how to use it (competence) but also on to what extent the student is able to 

demonstrate this knowledge in a meaningful communicative situation (performance) [9]. Consequently, paper 

tests, which are very popular nowadays, do not necessarily give valid information about the student’s 

communication skills in a real situation. Thus, it is necessary to understand the model of communicative 

competence in order to develop communicative language tests, which involves formulating test objectives and 

dealing with the effects of the test on teaching and learning processes [10]. 

Because communication takes place in many different contexts , it is necessary to evaluate not only student’s 

the language knowledge, but consider cognitive, cultural and social goals of evaluation, too. Consequently, it is 

important to pay closer attention to the particular tasks, purposes and settings [11]. Thus, assessment is not 

limited to tests only, but includes a variety of language activities that students are involved in during the English 

language course. 

The most used activities improving students’ oral language performance that requires a 

description/discussion from the test participants are picture-cued tasks, responsive speaking, interactive speaking 

(interview), and extensive speaking (presentation) [12].  

1.3. Research Questions and Hypotheses 

Audio-visual aids motivate students to learn the foreign language; they stimulate and provoke them to speak. 

Visuals provide an authentic situation in which language is used; they reduce anxiety about making mistakes 

during communication in foreign language [11]. This is the reason to study the process and effectiveness of 

using audio-visual materials to improve English language students’ communicative skills as well as an 

opportunity to test and evaluate the results. The following questions have been addressed in the present research 

study. 

1. Do the audio-visual materials help achieve higher scores in the communicative test and enhance 

English language learning? 

2. Do the students prefer to fulfill the tasks with or without audiovisuals? 

As hypotheses it was assumed that 

3. The audio-visual materials help achieve higher scores in the communicative test and enhance 

English language learning. 

4. The students prefer to fulfill the tasks with audiovisuals. 

2. Methodology 

2.1.  The Sample and Setting  

Twenty English language nursing students from JFM CU participated in the present study. They were first-

year nursing students learning English who had passed the final leaving exam in English targeted at Level B2 of 

the Common European Framework of Reference for Languages (CEFR) [13]. All students participated in the 

research study during their regular class. The participants were divided into two groups, N1 was the sample size 

of group one and N2 was the sample size of group two (N1 = 10, N2 = 10). 
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2.2. Communicative Language Assessment  

All test participants had to accomplish the same tasks in a communicative language test which followed two 

weeks after the teaching unit. The following tasks were assessed. 

1. A picture-cued task with the composition of a series of pictures providing information relevant to the 

procedure for drawing blood. 

2. An interactive speaking task that involved the presentation of the dialogue between a patient and a nurse 

taking a blood sample. 

3. A responsive speaking task included questions and answers concerning the blood clotting process. 

Grammar, vocabulary, comprehension, fluency, and pronunciation were categories used by the test 

administrator for scoring of the three communicative tasks (total score of 36 points). Each category was evaluated 

and scored separately. The following table presents the categories of oral proficiency scores in testing English 

for Nurses. 

TABLE I: Categories of Oral Proficiency Scores in Testing English for Nurses 
Grade 

(percentage) 

Description 

Fx 

(< 59) 

Unable to function in the spoken language. Errors in grammar are frequent and speaker cannot be understood. 

E 

(60-65) 

Able to satisfy minimum requirements and maintain very simple face-to-face conversations on simple nursing 

topics. Errors in grammar and pronunciation are frequent, but speaker can be understood.  

D 

(65-72) 

Has speaking vocabulary sufficient to express him/herself simply with language usage that is often, but not always, 

acceptable and effective. Can deal with elementary constructions accurately but does not have control of the 

grammar.  

C 

(73-80) 

Can speak the language with sufficient structural accuracy and vocabulary to participate effectively in most 

conversations on nursing topics. Vocabulary is broad enough that he/she rarely has to search for a word or an idea. 

Errors in pronunciation rarely disturb understanding. 

B 

(81-90) 

Able to use the language fluently and accurately. Can understand and participate in a conversation with a high 

degree of precision of vocabulary. Errors in pronunciation are rare. 

A 

(91-100) 

Grammar, vocabulary and speaking proficiency are functionally equivalent to that of native speaker and reflect the 

cultural standards of the country where the language is spoken. 

3. Procedure 

Our present study took place in two classrooms at JFM CU in Martin, Slovakia. Whereas the lesson of G1 

was taught and evaluated without audio-visual material, however, G2 used pictures and audiovisuals. For the 

present study we chose the topic “Blood” that was part of our teaching curriculum. Two weeks after the teaching 

unit the students took the communicative language test. The test administrator considered the following 

categories for scoring of the tasks: grammar (2 points), vocabulary (2 points), comprehension (2 points), fluency 

(2 points), pronunciation (2 points), and task fulfilment (2 points). The results in both groups of test participants 

were then compared and statistically evaluated. 

3.1. Picture-Cued Task 

The picture-cued task was aimed at the elicitation of oral production through pictures. The visuals were used 

as a stimulus for a longer description of the procedure of drawing blood. First, the students were asked to put 

pictures in the correct order and then, according to these pictures, they had to describe the procedure of drawing 

blood. The objectives of eliciting narrative discourse were production of a correct sentence or phrase.  

3.2. Interactive Speaking 

The students’ assignment was to prepare a dialogue between a patient and a nurse taking a blood sample. At 

first, the exercise was practiced in the form of a pair work activity in class. Later, interactive speaking was 

chosen as the most common oral production task for assessment. A test-taker and a test administrator proceeded 
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through a set of questions and directives. As well as linguistic and literacy competence, task comprehension, 

accuracy in pronunciation and fluency, the parameters of sociolinguistic appropriateness and task 

accomplishment were also tested [4]. The interview lasted from five to ten minutes, depending on the linguistic 

competence as well as communication skills of the test-takers.  

3.3. Responsive Speaking 

The task was based on a previous video watching activity practiced during the English lesson. The video 

“How Does Blood Clot?” was taken from YouTube. While G1 students only listened to the spoken text, G2 

learners watched the video with captions. All questions, prepared by the teacher, combined testing of 

grammatical and discourse competence. 

After the teaching unit as well as at the end of the communicative test, 20 students answered the question in 

the questionnaire [14].  

4. Results and Discussion 

4.1. Two Sample T-Test with Unequal Variances 

In our hypotheses, we presupposed that audiovisuals would enhance English language learning as well as 

help achieve higher scores in the communicative language test. Statistical analyses were based on a comparison 

of G1 and G2 learning English with/without audio-visual materials. For data analyses we used two sample t-test 

with unequal variances. There was a statistically significant difference in the picture-cued task (p = 0.0097), in 

the interactive speaking task (p = 0.0068), and in the responsive speaking task (p = 0.023). Quantitative results 

are presented in Table 2 showing the number of participants as well as their mean scores, standard deviation 

(SD) and standard error of the mean (SEM).  

TABLE II: Quantitative Results of the Tests 
Task Communicative test Forms 

1. Picture-cued G1 (no audiovisuals)   G2 (audiovisuals)   

Mean 
SD 

SEM 
N 

6.20 
2.49 
0.79 
10 

8.90 
1.60 
0.50 
10 

2. Interactive speaking G1 (no audiovisuals)   G2 (audiovisuals)   

Mean 
SD 

SEM 
N 

6.10 
1.20 
0.38 
10 

8.70 
2.41 
0.76 
10 

3. Responsive speaking G1 (no audiovisuals)   G2 (audiovisuals) 

Mean 
SD 

SEM 
N 

8.70 
2.41 
0.76 
10 

10.90 
1.45 
0.46 
10 

4.2. Questionnaire 

At the end of the teaching unit “Blood” as well as the communicative language test, the students were asked 

to respond to an open question “Did you prefer to fulfill the tasks with audio-visual aids?” The five point Likert 

scale was used to evaluate the responses: 1 = Strongly disagree, 2 = Disagree, 3 = No opinion, 4 = Agree, 5 = 

Strongly agree. Since all students participated in classroom activities containing audio-visual material during the 

semester, it was possible for them to make the comparison. The answers to the open question revealed that 90% 

of students preferred the activities and tasks with audio-visual materials, reflected by an average rating of 4.51 

points on the Likert scale.  
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5. Conclusion 

Language competences and communication enable people to study and work not only in European states, but 

all over the world with English arguably the most popular global communication tool.  Communicative language 

teaching and testing activities contribute to better development of communicative competence and performance 

in nursing students and prepare them for their future professional life, which begins with a job interview and 

continues during their career as nurses in real communication with patients. In this connection, communicative 

language tests require test participants to show their ability to combine language skills as in real life situations.  

Our study confirmed that audiovisuals contribute to better communication performance of test-takers, which 

was measured by awarding points according to the Categories of oral proficiency scores in testing English for 

Nurses and led to better scores in G2 students. 

As open-ended tasks include some unreliability, there is a problem when using the A to Fx range for scoring. 

Special attention was thus paid to linguistic as well as communicative criteria. It is necessary to say that teachers 

should prepare such types of tests to measure students’ real language competence and performance to make tests 

more reliable.  
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